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Особенности коммуникативных взаимоотношений 

младших школьников с расстройством аутистического 

спектра 
 
Аннотация. В статье раскрываются особенности коммуникативных взаимоотношений детей млад-

шего школьного возраста с расстройством аутистического спектра. Обращается внимание на возник-

новении серьезных трудностей в общении детей с расстройством аутистического спектра, что за-

трудняет установление контактов со сверстниками, препятствует становлению у детей полноценных 

коммуникативных связей с окружающими, а также часто приводит к изоляции и к конфликтам в кол-

лективе сверстников. В зависимости от тяжести аутистических проблем и степенью нарушения пси-

хического развития выделяются несколько групп детей с РАС. Рассматривается специфика детей с 

РАC в младшем школьном возрасте, изучаются труды русских и зарубежных ученых по теме иссле-

дования. Делается вывод о необходимости проведения комплексной коррекционной работы по со-

вершенствованию коммуникативных взаимоотношений младших дошкольников.  

Ключевые слова: коммуникативные взаимоотношения, трудности общения, дети расстройством 

аутистического спектра, сверстники. 

 

Malakhova M. A. 
 

Marina Andreevna Malakhova, National Research University "Belgorod State National Research 

University, Russia, 308015, Belgorod, Pobedy str., 85. E-mail: khalilova-2016@list.ru. 

 

Features of communicative relationships of primary school 

children with autism spectrum disorder 
 

Abstract. The article reveals the peculiarities of the communicative relationships of primary school children 

with autism spectrum disorder. Attention is drawn to the occurrence of serious difficulties in communicating 

with children with autism spectrum disorder, which makes it difficult to establish contacts with peers, pre-

vents children from forming full-fledged communicative ties with others, and also often leads to isolation 

and conflicts in the peer group. Depending on the severity of autistic problems and the degree of mental de-

velopment disorders, several groups of children with ASD are distinguished. The specifics of children with 
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ASD in primary school age are considered, the works of Russian and foreign scientists on the research topic 

are studied. The conclusion is made about the need for comprehensive correctional work to improve the 

communicative relationships of younger preschoolers. 

Key words: communicative relationships, communication difficulties, children with autism spectrum disor-

der, peers. 

 

utism spectrum disorders (ASD) to-

day is a fairly common problem of 

younger children, and, to a greater 

extent, are characterized by a violation of 

communication functions and social skills. 

The most common are affective problems and 

difficulties in the development of active rela-

tionships with a constantly changing envi-

ronment, the attitude to maintaining constan-

cy in the environment and the stereotyping of 

children's own behavior. ASD is associated 

with a special systemic disorder of a child's 

mental development, manifested in the for-

mation of his affective-volitional sphere, in 

cognitive and personal development [1, p. 

301].  

The specifics of children with ASD in 

primary school age are extremely heterogene-

ous. It is known that the difficulties of most 

children with mental retardation and other 

diseases can very often be caused by autism 

traits. To date, it has been proven that chil-

dren with autism spectrum disorder are often 

found among those who successfully master 

secondary education [2, p. 351].  

The results of the study of domestic and 

foreign scientists confirm the fact that the 

problems of the autistic spectrum have a bio-

logical origin, but their exact causes are of 

different nature. The presence of ASD makes 

its mark on the nature and system of disorders 

of the child's mental development as a whole, 

is decisive in the appearance of learning diffi-

culties, has an impact on the prognosis of so-

cial development and adaptation. However, it 

should be noted that depending on the origin, 

the degree of distortion of mental develop-

ment in autism may vary markedly. A child 

can be outwardly calm, have stable fears, not 

use the communicative function of speech, 

use simple verbal turns, but also have a rich 

and beautiful speech that is ahead of the age 

norms of complex phrasal speech. Mental re-

tardation of varying degrees is confirmed in 

most children, however, autism spectrum dis-

orders are also found in children whose men-

tal development is normal and high. There are 

often cases when children with autism are 

gifted. These may be mathematical abilities, 

artistic talent, exceptional musical ear, etc. [7, 

p. 144].  

Depending on the severity of autistic 

problems and the degree of mental develop-

ment disorder, among the most common cases 

of childhood autism, four groups of children 

can be distinguished, differing in holistic sys-

temic characteristics of behavior: the nature of 

selectivity, the possibilities of arbitrary organ-

ization, behavior problems, possible forms of 

social contacts, methods of autostimulation, 

the level of psychorechological development. 

Let's give a characteristic, the most significant 

for the organization of primary education [14, 

p. 312]:  

The first group. Children have almost 

no active selectivity in contacts with the envi-

ronment and people, which is manifested in 

their field behavior. They practically do not 

respond to treatment and do not use speech or 

non-verbal means of communication them-

selves, their autism outwardly manifests itself 

as detachment from what is happening. 

Children do not seem to see or hear, 

they may not react clearly even to physical 

discomfort. Nevertheless, using mainly pe-

ripheral vision, without listening, and without 

paying obvious attention to anything, they can 

show unexpected understanding of what is 

happening in their behavior [7, p. 70].  

With such pronounced violations of the 

organization of purposeful action, children 

with great difficulty master self-service skills, 

as well as communication skills. They are 

mutated, although it is known that many of 

them from time to time can repeat after others 

the word or phrase that attracted them, and 

sometimes respond and unexpectedly com-

ment on what is happening. These words, 

A 
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however, without special help, are poorly 

fixed for active use, remain an echo of what 

they have seen or heard. In the apparent ab-

sence of active speech of their own, their un-

derstanding of the reversed speech remains in 

question. So, children may show obvious con-

fusion, misunderstanding of simple and di-

rectly addressed instructions to them and, at 

the same time, occasionally demonstrate ade-

quate perception of much more complex 

speech information not directly directed to 

them and perceived from the conversations of 

others. When mastering communication skills 

with the help of cards with images, words, in 

some cases written speech using a computer 

keyboard (such cases have been repeatedly 

registered), these children can show an under-

standing of what is happening much more 

complete than is expected by others. They can 

also show abilities in solving sensorimotor 

tasks, in actions with boards with inserts, with 

boxes of forms, their ingenuity is also mani-

fested in actions with household appliances, 

telephones, home computers. Even about 

these deeply autistic children, it cannot be 

said that they do not distinguish a person from 

others and do not have a need for communica-

tion and attachment to loved ones. They sepa-

rate their own and others, this can be seen by 

the changing spatial distance and the possibil-

ity of tactile contact, they rejoice when they 

are circled, tossed. It is with an adult that 

these children show the maximum selectivity 

available to them: they can take a hand, lead 

them to the object they need and put an adult's 

hand on [10, pp. 127-140].  

The second group. Children have only 

the simplest forms of active contact with peo-

ple, use stereotypical forms of behavior, in-

cluding speech, strive for scrupulous preser-

vation of constancy and order in the environ-

ment. Their autistic attitudes are more ex-

pressed in active negativism [12, p. 112]. 

In comparison with the first, these chil-

dren are much more active in the development 

of relationships with the environment. Unlike 

the passive child of the first group, which is 

characterized by a lack of active selectivity, 

the behavior of these children is not field. 

They develop habitual forms of life, but they 

are strictly limited and the child strives to de-

fend their immutability: here the desire to pre-

serve constancy in the environment, in the 

usual order of life - selectivity in food, cloth-

ing, walking route is expressed as much as 

possible. These children are suspicious of 

everything new, can show pronounced senso-

ry discomfort, disgust, fear of surprises, they 

easily fix fright and, accordingly, can accu-

mulate persistent fears. Uncertainty, an unex-

pected failure in the order of what is happen-

ing, can maladapt a child and provoke a be-

havioral breakdown, which can manifest itself 

in active negativism, generalized aggression 

and self-aggression. In familiar, predictable 

conditions, they can be calm, satisfied and 

more open to communication. Within this 

framework, it is easier for them to master so-

cial skills and use them independently in fa-

miliar situations. In the developed motor skill, 

such a child can show skill, even skill: beauti-

ful calligraphic handwriting, skill in drawing 

ornaments, in children's crafts, etc. are not 

uncommon. The established skills are strong, 

but they are too rigidly connected with those 

life situations in which they were developed 

and special work is needed to transfer them to 

new conditions. Speech is characterized by 

stamps, the child's demands are expressed in 

words and phrases in the infinitive, in the sec-

ond or third person, formed on the basis of 

echolalia (repetition of adult words - "cover", 

"you want to drink" or suitable quotes from 

songs, cartoons). Speech develops within the 

framework of a stereotype and is also tied to a 

certain situation [10, pp. 127-140]. 

According to the clinical classification, 

children of the first and second groups belong 

to the most typical, classical forms of child-

hood autism described by L. Kanner. 

The third group. Children have devel-

oped, but extremely rigid forms of contact 

with the outside world and people – quite 

complex, but rigid behavior programs (includ-

ing speech), poorly adapted to changing cir-

cumstances and stereotypical hobbies. This 

creates extreme difficulties in interacting with 

people and circumstances, their autism mani-

fests itself as preoccupation with their own 
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stereotypical interests and inability to build 

dialogic interaction [3, p 175]. 

These children strive for achievement, 

success, and their behavior can be called pur-

poseful. The problem is that in order to act 

actively, they need a full guarantee of success, 

experiences of risk, uncertainty disorganize 

them. If, normally, a child's self-esteem is 

formed in research activities, in the real expe-

rience of successes and failures, then for this 

child, only stable confirmation of his success 

is important. He is little capable of research, 

flexible dialogue with circumstances and ac-

cepts only those tasks with which he can ob-

viously cope. The stereotyping of these chil-

dren is more expressed in the desire to pre-

serve not the constancy of their environment, 

but the immutability of their own program of 

action, the need to change the program of ac-

tion along the way (and this is what the dia-

logue requires) can provoke an affective 

breakdown in such a child. Relatives, in con-

nection with the desire of such a child to not 

insist on his own, often evaluate him as a po-

tential leader. This is an erroneous opinion, 

because the inability to conduct a dialogue, 

negotiate, find compromises and build coop-

eration, not only disrupts the interaction of the 

child with adults, but also throws him out of 

the children's collective. With the enormous 

difficulties of building a dialogue with cir-

cumstances, children are capable of a detailed 

monologue. Their speech is grammatically 

correct, detailed, with a good stock of words 

can be evaluated as too correct and adult - 

"phonographic". With the possibility of com-

plex monologues on abstract intellectual top-

ics, it is difficult for these children to maintain 

a simple conversation [11, p. 66].  

Children of this group in the clinical 

classification can be defined as children with 

Asperger's syndrome. 

The fourth group. For these children, 

arbitrary organization is very difficult, but in 

principle accessible. A delay in psychorecho-

logical and social development is characteris-

tic. The difficulties of interacting with people 

and changing circumstances are manifested in 

the fact that, while mastering interaction skills 

and social rules of behavior, children stereo-

typically follow them and get lost with an un-

prepared demand for their change. In relation-

ships with people, they show a delay in emo-

tional development, social immaturity, and 

naivety. Despite all the difficulties, their au-

tism is the least profound, it no longer acts as 

a protective installation, but as the difficulties 

of communication lying on the surface - vul-

nerability, inhibition in contacts and problems 

of organizing dialogue and arbitrary interac-

tion [5, p. 286].  

The limitations of such a child are man-

ifested in the fact that he seeks to build his 

relationship with the world only indirectly, 

through an adult. With his help, he controls 

contacts with the environment, and tries to 

gain stability in an unstable situation. Outside 

of the mastered and committed rules of be-

havior, these children organize themselves 

very poorly, easily get overexcited and be-

come impulsive. It is clear that in these condi-

tions, the child is especially sensitive to a vio-

lation of contact, a negative assessment of an 

adult. Having lost contact with his emotional 

donor, translator and coordinator of the mean-

ings of what is happening around, such a child 

stops developing and can regress to the level 

characteristic of children of the second group. 

Nevertheless, with all the dependence on an-

other person, among all autistic children, only 

children of the fourth group try to enter into a 

dialogue with circumstances (effective and 

verbal), although they have huge difficulties 

in organizing it. The mental development of 

such children goes with a more uniform lag. 

The awkwardness of large and small motor 

skills, uncoordinated movements, difficulties 

in mastering self-service skills are characteris-

tic; the delay in the formation of speech, its 

indistinctness, weak articulation, poverty of 

active vocabulary, late appearing, agrammatic 

phrase; slowness, irregularity in intellectual 

activity, insufficiency and fragmentation of 

ideas about the environment, limited play and 

fantasy. Unlike the children of the third 

group, the achievements here are more mani-

fested in the nonverbal area, possibly in con-

struction. Children of the fourth group use 

ready-made stereotypes to a lesser extent - 

they try to speak and act spontaneously, enter 
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into a verbal and effective dialogue with the 

environment. It is in these progressive at-

tempts to communicate, imitate, and learn for 

their development that they show their awk-

wardness [8, pp. 408-410].  

These children are described in the lit-

erature as highly functional children with au-

tism. 

In the psychological and pedagogical 

literature, there are four groups of children 

suffering from autism spectrum disorders, 

which are characterized by systemic charac-

teristics of behavior: the nature of selectivity, 

the possibilities of arbitrary organization, be-

havior problems, possible forms of social con-

tacts, methods of autostimulation, the level of 

psychorechological development. 

School age is the period of the most 

pronounced, "classic" manifestations of au-

tism. This is the time of the established pat-

tern of manifestations of races. 

The child has already formed ways of 

autistic protection against interference in his 

life. By the age of seven, the main features of 

the manifestation of ASD finally take shape: 

autism itself as a deep detachment, negati-

vism, absorption in strange hobbies or ex-

treme difficulties in organizing interaction 

and rigid stereotyping (the desire to defend 

immutability in the environment, one's own 

stereotypical actions). Attempts of active in-

tervention by adults in the lives of children, 

violations of the stereotype of life that has 

developed in them usually end dramatically: 

the negativity of the child is fixed, fears in-

crease, the frequency and intensity of aggres-

sive and self-aggressive reactions increase, 

stereotypical methods of autostimulation that 

close it from the outside world increase and 

improve [4].  

The contradiction that we managed to 

fix is interpreted as follows: on the one hand, 

students with ASD do not find the need to 

communicate with their peers or this need is 

distorted, on the other hand, when they get 

into the microsocium of the class, they be-

come involuntary participants in this collec-

tive, which means that there is a need for pur-

poseful work on the formation of skills for 

building their communicative interaction with 

peers. 

The most pressing issues that arise not 

only in theory, but also in practice: 

• how to teach children with ASD to pay 

attention to their peers? 

• what ways can children with ASD de-

velop a communication skill with their peers 

during joint activities? 

These and other questions arise before 

teachers-defectologists and psychologists very 

often, since there are no similar manifesta-

tions in the violation of the behavior of chil-

dren with autism, which means that each stu-

dent needs an individual educational route in 

which the main directions of work and all the 

methods and techniques that will be used by 

all participants in the educational process – 

training and correction to establish contact 

with peers, teachers and the environment are 

prescribed. 

Having analyzed numerous data on the 

first months of life of autistic children of var-

ious groups, scientists O.S.Nikolskaya, E.R. 

Baenskaya, M.M. Liebling saw the presence 

of specific features that distinguish autistic 

development from normal. Moreover, already 

at the early stages of the life of an autistic 

child, there are trends characteristic of the 

formation of a particular group of early child-

hood autism [5, p. 286]. 

The first group. Parents' memories of 

the first year of life of such children are usual-

ly the brightest. From an early age, they 

amazed others with their attentive, "intelli-

gent" look, an adult, very meaningful facial 

expression. Such a child was calm, "comfort-

able", passively obeyed all regime require-

ments, was plastic and malleable to the ma-

nipulations of his mother. 

Throughout the first year of life, there 

was no further development of the initial 

stage of infection. The child could safely go 

into the arms of a stranger, he did not have a 

"fear of a stranger". Such a child never 

dragged anything into his mouth until a year 

old, he could be left alone in the crib, know-

ing that he would not protest. At the same 

time, it was in these children at a very early 

age that a special sensitivity (sensitivity) to 
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sensory stimuli of increased intensity, espe-

cially to sounds, was noted [9, pp. 18-24].  

The baby could be afraid of the buzzing 

of a coffee grinder, electric shaver, rattle 

crackling. At 2-3 years of age, children have 

paradoxical reactions to strong stimuli, for 

example, lack of response to cold and pain. A 

pronounced reaction to a loud sound may also 

disappear, so much so that the baby's relatives 

sometimes have suspicions about a decrease 

in his hearing. Early anxiety of parents occurs 

closer to two years. Often relatives remember 

that, standing firmly on his feet, he immedi-

ately ran. He does not react to the treatment of 

adults, does not respond to the name, does not 

follow the pointing gesture, does not look into 

the face of his mother. Gradually, his behav-

ior becomes predominantly field. 

The second group. Even in infancy, the 

children of this group have much more prob-

lems with caring for them. They are more ac-

tive, more demanding. This child often dic-

tates to his mother how he should be treated. 

The constant presence of the mother is neces-

sary for him as a basic condition of existence. 

With age, this trend does not smooth out, but, 

on the contrary, sometimes increases. A pro-

nounced tendency to maintain constancy in 

such a child is found in almost all manifesta-

tions of his activity even before the year, and 

at the age of 2-3 years it already looks like a 

pathological symptom [8, pp. 408-410].  

By this time, a certain set of habitual ac-

tions accumulates, which make up every day 

of the child, and which he does not allow to 

change: the same walking route, listening to 

the same record, etc. 

 The child of this group is especially 

sensitive to compliance with the regime with 

all its smallest details. From an early age, the 

child shows a special sensitivity to the senso-

ry parameters of the surrounding world. 

The third group. In children of this 

group, sensory vulnerability was also quite 

evident in the first year of life. They often had 

serious diathesis, a tendency to allergic reac-

tions. In the first months of life, the child 

could be tearful, restless, difficult to fall 

asleep. The child of the third group identifies 

loved ones early and especially the mother, of 

course, becomes attached to them. Sometimes 

there was a paradoxical reaction when the 

child, apparently, was guided by the intensity 

of the impact, and not by its qualities (for ex-

ample, a five-month-old baby could burst into 

tears when his father laughed). When these 

children get the opportunity to move inde-

pendently, they are uncontrollably captured 

by field behavior, he is attracted by individual 

impressions, he has special drives early [13, 

p. 80]. The fourth group. In the most "pros-

perous" children of the fourth group, the early 

stages of development are as close as possible 

to the norm. However, in general, their devel-

opment looks more delayed than in children 

of group 3. 

First of all, this concerns motor skills 

and speech; there is also a general decrease in 

tone, slight inhibition. Children of this group 

are affectionate, affectionate in emotional 

contacts with relatives. They are in a very 

close relationship with their mother. Howev-

er, before reaching the age of one, they refuse 

to interfere with their loved ones in their stud-

ies; it is difficult to teach him anything, he 

prefers to reach everything himself [3, p. 

175]. 

The issue of intellectual development of 

children with early autism syndrome is not 

resolved. A catamnestic study of a group of 

children with one of the clinical forms of this 

syndrome showed that 2/3 of the observations 

had a pronounced lag in mental development, 

whereas 1/3 of the patients had intelligence 

within normal limits, and these children even-

tually adapted sufficiently socially. 

Only in a small percentage of cases, 

children with a well-established diagnosis of 

autism can continue to live independently on-

ly 1-2 out of 100. 25-30% of patients develop 

epilepsy. Most remain disabled for life. 

So, a theoretical analysis of the litera-

ture has shown that communicative abilities 

are based on motivated interaction with each 

other, with the team. When educating com-

municative abilities, it is necessary to take 

into account the psychological and pedagogi-

cal features of younger schoolchildren, since a 

group of peers becomes a kind of filter for a 

younger student through which he passes the 
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values of parents, deciding which ones to dis-

card and which ones to focus on in the future. 

Thus, in the psychological and pedagog-

ical literature, four groups of children suffer-

ing from autism spectrum disorders are dis-

tinguished, which are characterized by sys-

temic characteristics of behavior: the nature of 

selectivity, the possibilities of arbitrary organ-

ization, behavior problems, possible forms of 

social contacts, methods of autostimulation, 

the level of psychorechological development. 
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